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INTRODUCTION

This report consists of two parts. The first describes the activities of the LEPL known as 
the National Center for Educational Quality Enhancement, and the changes made as a 
result of the organizational development plan implemented in 2013.

 The second part presents an overview and analysis of its activities for the years 2011-
2013 with special emphasis on:

●	 Review of the legislative changes governing the Center’s functions/activities and 
management;

●	 Analysis of the mechanisms for the authorisation of Educational institutions and the 
accreditation of educational programmes;

●	 Review of amendments to the National Qualifications Framework;

●	 Analysis of student mobility processes and the provision of information related to 
the distribution of students attending institutions of higher education.
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Vet-Vocational Education and Training

Public educational institution – Educational institution whose organizational-legal form is a Legal Entity of 
Public Law or a Non-entrepreneurial (Non-commercial) Legal Entity established by the state.

Private educational institution - Educational institution whose organizational-legal form is a Limited Liability 
Company, a non-entrepreneurial (non-commercial) legal entity established by an individual or a non-entrepre-
neurial (non-commercial) legal entity established by the Georgian Apostolic Autocephalous Orthodox Church.

Abbreviations and concepts

AV Announced Vacancies

oRm Obtaining Right to Mobility

ministry Ministry of Education and Science of Georgia

lePl Legal Entity of Public Law

SSeN Students with Special Educational Needs

hei Higher Educational Institution

the Center National Center for Educational Quality Enhancement

BA Bachelor Programme

BfuG Bologna Follow-up Group

eNiC-NARiC European Network for Academic Recognition

eNQA The European Association for Quality Assurance in Higher Education

eQf The European Qualifications Framework

GiZ German Society for International Cooperation

mA  Master Programme 

me One-cycle Medical Programme

PiCQA Promoting Internationalisation and Comparability of Quality Assurance in Higher 
Education

Phd Doctoral Programme
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Elene Jibladze 
Director of the National Center for 
Educational Quality Enhancement

deAR ReAdeRS,

It is a pleasure to present the annual report drafted by the National 
Center for Educational Quality Enhancement, which aims at introducing 
the Center’s operational principles and share results of the work 
completed in 2013. Together with this year’s report, we are also 
providing the analytical review of activities designed to describe the 
quality of education improvement for the 2011-2013 period.  For 
the most part, 2013, was focused heavily on internal organizational 
development. Important steps were taken in terms of improvement 
of external mechanisms for quality assurance in education and for the 
internationalization of the Georgian educational system.

In 2013, the Center’s long-term strategic development plan was drafted 
and it provides an excellent opportunity for all employees to participate 
and contribute to the process. Through collaborative efforts, we determined 
a common perspective, mission and crafted future plans for the center’s 
further development.

The division of the Authorisation Council into Authorisation Councils of general, vocational and higher 
education institutions also took place, and this was a step forward in the continued development 
of education quality assurance practice. The selection process of the members of Accreditation and 
Authorisation Councils was improved. It was conducted by the active co-participation of interested parties, 
which had a positive impact on the councils’ activities leading to increased reliability towards them.

In 2013, the Center became an affiliate of the European Association for Quality Assurance in Higher Education 
(ENQA). This is an important step towards the Center’s integration into the Common European Higher 
Education Area. In order to become a full member of ENQA the Center will lay the essential foundation for 
its work in 2014. Consequently, the membership of ENQA will enhance the reliability of both the Center’s 
activities and the education gained in Georgia. Such changes will better facilitate the recognition of education 
and the mobility of students and academic staff throughout Europe. It should be mentioned that the Center 
has significantly contributed to the development of the Vocational Education and Training.

In 2013, the Center also successfully implemented “VET Qualifications System Development” project within 
the framework of Georgia’s VET strategy; the project will continue in 2014.

Efforts in 2013 were focused on developing the Center’s organizational development platform, whilst 
changes in content of the Center’s activities will be prioritised for 2014. Major focus of the Center will be 
placed on establishing of the quality assurance mechanisms for outcome-oriented education and improving 
the National Qualifications Framework.

I would like to thank all employees of the Center, experts as well as members of the Accreditation and 
Authorisation Councils for their contribution to the quality enhancement in education.  I especially wish to 
express my gratitude towards the educational institutions, local and international partner organizations for 
effective and efficient collaboration.

I am convinced that the reader will be interested in the report for the Center’s activities in 2013 and the 
analytical review of the work carried out in the last three years.

Sincerely,

 Elene Jibladze

Director of the National Center for Educational Quality Enhancement
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RePoRt foR 2013

The National Center for Educational Quality Enhancement (hereinafter, the Center) is a 
Legal Entity of Public Law (LEPL) under the governance of the Ministry of Education and Science 
of Georgia. Its purpose is to promote quality enhancement in education throughout Georgia. The 
Center was founded as a result of the reorganization of the LEPL – National Center for Educational 
Accreditation on  September 14, 2010, pursuant to Order #89/N, issued by the Minister of 
Education and Science of Georgia.

ViSioN

The Center’s vision is that educational institutions in Georgia should serve as solid and 
sustainable knowledge networks dedicated to continuous development. In line with the rest of 
the civilized world, they will constantly strive for the formation of competent and independent 
individuals and contribute to the scientific, cultural, social and economic development of the 
country. 

miSSioN

It is our mission to, in line with the country’s overall strategy and collective goals of 
integration into the international community, continuously work on the development of the 
education quality concept, create and maintain up-to-date standards and ensure related 
mechanisms for compliance and continuous improvement. Hence the National Center for 
Educational Quality Enhancement supports the establishment of the necessary teaching and 
academic conditions within higher, vocational and general education institutions. 

1.1 Scope of activities

In order to meet its objectives in terms of external quality assurance, the Center performs 
authorisation of educational institutions and accredits various educational programmes. It also 
assures that the terms of its authorisation and accreditation standards are followed. The Center 
ensures the development and establishment of both external and internal mechanisms and 
elaborates related recommendations for continued quality assurance in education.

The Center assists in the design and development of educational programmes. Furthermore, 
in order to ensure compatibility and approximation with the European education area the Center 
aims to improve the National Qualifications Framework. 

The Center operates the Register of educational institutions and administers students’ 
mobility procedures. 

In guaranteeing the reliability of credentials and establishing procedures ensuring the 
compatibility of learning outcomes with the state-recognised qualifications, the Center has 
established procedures for the recognition of educational documents, including the verification 
of various credentials, apostillization and legalization, and also checks state issued educational 
documents - for accuracy with regard to the correct use of language and terms. 

The Center also collaborates with relevant international and foreign organisations, and is 
involved in a range of international projects.

1.2 organizational development

designing a strategy. Since 2013 the Center has made extensive efforts to ensure 
organisational development. In order to better determine the long-term vision, objectives and basic 
tasks of the Center a four-year strategic development plan has been drafted. This process involved 
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its entire staff. Working meetings were held in March, 2013, engaging each and every employee, 
and these were followed up by holding working meetings between the Center’s top management 
and department heads at which the mission and the vision of the organisation were discussed. A  
SWOT analysis and an analysis of stakeholders and external factors were also conducted. 

All this enabled the defining of strategic directions for the period 2013-2017. In addition, an 
action plan was drafted which set those four basic strategic directions the Center would follow for 
the next four years.

These are:

1. organisational development of the Center;

2. development of authorisation and accreditation mechanisms for educational 
institutions;

3. Promotion of quality improvements at educational institutions;

4. improvement of services rendered by the Center. 

A presentation of the strategic plan for the employees of the Center was held in June, 2013. 

Weekly meetings. The Center has established a new format for its weekly meetings of top 
management and department heads.  The meetings focus on the work being undertaken over 
a specific period of time, achievements and ongoing plans. These meetings promote increased 
accountability and quality co-ordination between departments and facilitate the monitoring of the 
action plan, which enables the Center to evaluate its ongoing performance and identify and solve 
problems. 

Studying the Center’s internal Business Processes. The National Center for Educational 
Quality Enhancement carried out a study of its business processes with the assistance of consulting 
company GBTC in July. In total, there are 67 such processes, 10 of which were identified as 
particularly important and problematic. These mostly focused on the improvement of the Center’s 
services (e.g. legalization, apostillization, etc.). In order to optimize these services recommendations 
were drafted, and the Center is pursuing a step-by-step implementation of them. Key Performance 
Indicators (KPI) are now being developed for the purpose of increasing work efficiency.

information Security. In Decree # 157 of the President of Georgia issued on March 11, 
2013, the Center is included in “The list of subjects of critical information system”. Therefore, the 
Center has employed an information security officer, who underwent mandatory training at the 
Data Exchange Agency and thus obtained the report certifying their eligibility for the position. 
An Information Security Advisory Board and a working group were also established in the Center. 
Policy of the Center’s information security management system was designed pursuant to the Law 
of Georgia on Information Security1, subsequently being confirmed by the Data Exchange Agency.

human Resources Policy. The Center prioritised the development of a human resources 
policy, which would address, specifically, the institutionalisation of employee recruitment and hiring 
processes, and the ensuring of the continued professional development of staff. The first step in 
this direction has already been taken, namely, an employee survey has been conducted in order 

RePoRt foR 2013

1 Law of Georgia on Information Security, Paragraph 1 of Article 4.
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to identify the subjects of necessary trainings. The heads of all Departments and Divisions of the 
Center have completed a training course entitled “Modern Management Methods” delivered by the 
Management Academy.

Wage Reform. A major wage reform was implemented by the Center. The new wage system 
was designed after an assessment of the following criteria for positions: intellectual complexity, 
degree of responsibility, challenges of decision-making, required education and experience, sphere 
of activities, diversity and complexity of business relations and labour market conjuncture. The 
existing wage system was thus adjusted in the light of the above-mentioned factors.

Recruitment of competent personnel and institutionalisation of the staff recruitment 
and selection processes are vital for the Center. The Center announces vacancies based upon 
qualification requirements. During 2013, a total of 11 employees were appointed based on open 
competition, while five individuals were selected without competition on short-term contracts (to 
perform specific tasks). In total, 104 individuals are now employed by the Center.

It should be noted that on September 12, 2013 the Institute for the Development of 
Freedom of Information (IDFI), acknowledged the Center as one of the most accountable 
organisation in terms of the sharing public information and it was granted an award “For Providing 
Best Access to Public Data in 2012-2013”.

RePoRt foR 2013
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Stakeholder meeting on selection of council members

RePoRt foR 2013

2. external mechanisms of Quality Assurance 
in education

2.1 Authorisation of educational institutions
On the Center’s initiative, in 2013 an amendment was introduced to the law which led to the 

division of the Authorisation Council of educational institutions into Authorisation Councils 
of general, vocational and higher education institutions2. If before 2013 decision-making was 
the preserve of one council, since March, 2013 three separate authorisation councils make deci-
sions on the authorisation of educational institutions. Thus, each council’s level of competence, and 
stakeholder representation within them, have been increased to reflect the relevant level of educa-
tion.

Moreover, in expanding the level of independence and impartiality of the councils, a new 
co-participatory practice for the selection of council members has been adopted. The Center has 

engaged educational institutions, 
non-governmental organisations, em-
ployers and other stakeholders in the 
council member selection process. This 
reform consisted of three stages:

1. The council representation 
principle was set – i.e. the representa-
tiveness of actors and their respective 
quotas in each of the councils were 
determined through agreement with 
stakeholders;

 
2. The Center approached educational 

institutions, non-governmental organisations and employers requesting them to nominate candi-
dates, and terms and conditions of voting were specified; 

3. By drawing upon three additional criteria the list of council members incorporated can-
didates who were both elected by vote and appointed by proposal of the Ministry. The final list of 
members was approved by the Prime Minister of Georgia.

Consequently, each council consists of the representatives of educational institutions, 
non-governmental organisations, potential employers and education experts and the members 
reflect the specificities of each council. For instance, a vocational education expert takes part in 
discussions if the authorisation councils of higher or general education institutions discuss adding 
new vocational programmes to higher or general education institutions. Council member positions 
have also been converted to paid positions.

Diagram 1 outlines the data with regard to decisions made by authorisation councils during 
2013. Six out of 12 HEIs which underwent the authorisation process during 2013 were newly-estab-
lished. The diagram illustrates that 70 per cent of decisions made in 2013 were positive.
2 Law of Georgia on Educational Quality Enhancement, Paragraph 1 of Article 11.
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RePoRt foR 2013

Based on the changes introduced in February, 2013 it was determined that in cases of the 
merger of authorised institutions the restructured organisation would be regarded as authorised 
for the shortest of the periods of authorisation granted to the previous constituent parts of the 
reorganised institution3.

2.2 Accreditation of educational Programmes
The Accreditation Council makes decisions on accreditation. Pursuant to order # 148 of 

the Prime minister of Georgia, issued on July 25, 2013, a new composition of the Accredita-
tion Council was approved, its membership being selected with the involvement of various 
stakeholders and elections being carried out in a manner similar to the selection process for 
authorisation councils. The council consists of representatives of HEIs (private, public), vocational 
and community colleges (private, public), private schools association and non-governmental organ-
isations.

In 2013 a total of 215 decisions were reached by the Accreditation Council and 187 educa-
tional programmes were granted accreditation.  Diagram 2 shows that in 2013 more Bachelor’s and 
PhD programmes were accredited than any others, and almost the same number of each (61 and 
60 respectively).

3 Order N 99/N of the Minister of Education and Science of Georgia, Paragraph 1 of Article 29.
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In order to update and improve its database of accreditation experts the Center 
launched a selection procedure for accreditation experts in 2013. At the first stage, 150 can-
didates were selected out of 400 applications. They were interviewed through set phases of the 
selection process.  The selected candidates were provided with training programs and simulated 
accreditation visits. The candidates will be assessed and selected according to their involvement in 
trainings and the accreditation report written by them. This process will be concluded in February, 

2014.

 
In 2013, a survey of universities was 
conducted to support the accredi-
tation of educational programmes. 
It revealed that there were many 
problems related to accreditation 
procedure and standards, including 
the challenges faced by educa-
tional institutions.  With the aim to 
improve the accreditation process 
and solve the identified problems 
set of proposals was thus elaborat-
ed, which will be reflected in a new 
concept of accreditation.

* Other – Basic, Secondary, Additional programmes, Georgian Language Preparation educational programme, 

Georgian Language programme, Teacher Preparation educational programme, Teacher professional training 

programme.

A simulated Accreditation visit at New Vision University

RePoRt foR 2013
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3. Promotion of internal mechanisms for education 
Quality enhancement

The Centre, in collaboration with various educational institutions and other interested 
stakeholders, promotes the formation and further development of internal mechanisms of quality 
in education.

A study of conditions at educational institutions, which would create quality culture, 
was scheduled for the purposes of contributing to institutional development. It was necessary 
to provide an analysis of international experience in terms of developing a quality culture at 
secondary, vocational and HEIs, and so appropriate and necessary reports were prepared.

In order to promote outcome-oriented educational programmes at the educational 
institutions and develop relevant student assessment systems prior international experience was 
examined and a comprehensive report drafted.  Based on the reviewed data, recommendations 
were drafted which outlined the materials and training-modules that should be prepared and the 
in-service training for educational institutions which should be conducted.

4. National Qualifications Framework
In 2013, 25 qualifications were added to the list in the National Qualifications Framework, 

including four fields/specialties, 16 subfields/specializations, four professional specializations; 
six qualifications were modified. Changes were made to the qualifications required in two fields/
specialties, two subfields/specializations and two professional specializations (see Appendix 1).

In 2013 the rules for adding, amending and removing a qualification were analysed, 
elaborated, improved on and submitted to the ministry for approval. Under the previous 
regulation, adding a qualification and implementing its relevant programme were made possible by 
indicating that it was a new qualification in the accreditation/authorisation application or in a self-
assessment report, upon the consent of the Center. Based on experience, however, we recommend 
that the existence of the relevant qualification should be confirmed prior to the implementation of 
its programme. The party interested in a new regulation is then made responsible for substantiating 
the relevance of adding/amending/removing any of the qualifications, a practice which has been 
the responsibility of the Center so far.

Implementation of an educational programme and its indication in an accreditation/
authorisation application or in a self-assessment report will now only be possible if the relevant 
qualification is listed in the National Qualifications Framework. The aforementioned procedure will 
be conducted twice a year and last six months. 

5. terminology and language Norms in 
educational documents

In 2013, approximately 274 documents - forms of strict accounting4, including 232 official 
educational documents, concerning the correct use of language were submitted to the Center. 
Nearly 161 diplomas on language standards were confirmed. In addition to the foregoing, the 
Center is now conducting a study of terms used in educational settings in order to better facilitate 
the sharing of information amongst all stakeholders.

4 Prior to March 20, 2013 the Center examined various types of documents – forms of strict accounting for conformity in terms of the 
correct use of language. Whereas, after March 20, due to the amendment introduced in the Law of Georgia on Educational Quality 
Enhancement, the Center confirms only state educational documents – Diplomas in terms of the correctness of language use.

RePoRt foR 2013
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6. Student mobility
Based on the data of the Register of educational institutions the Center administers student 

mobility procedures. To ensure expanded coordination of the mobility procedures the mobility 
portal’s software process was improved, providing all mobility applicants with timely information, 
the short message service was adopted and leaflets were published.  A video instruction on how to 
register on the mobility portal is also available.

Mobility procedures were held twice – at the end of the autumn and spring semesters in 
2013. the right to mobility was granted to 4,968 students. As diagram 3 indicates, 3 times more 
students participated in the mobility procedure in autumn compared to the spring. In addition, the 
number of vacancies announced by HEIs for the autumn and spring mobility procedures was twice 
as many and 4 times more, respectively, than the number of mobility applicants. This tendency 
coincides with mobility data of previous years.

The Center confirms student data based on information provided by the Register of 
Educational Institutions and then submits verified information to the Ministry of Education and 
Science and other relevant institutions for further funding purposes (the awarding of state grants 
for Bachelors and Masters programmes, funding within social programmes, other programme 
financing, funding students from the occupied territories and nearby villages, funding those who 
have completed mandatory military service during the study period). The Centre processed such 
data for 79,239 students during 2013.

RePoRt foR 2013
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7. Recognition of Georgian and Foreign Education
7.1 Recognition of education
The Center conducts recognition of foreign education, and validates the education obtained 

by refugees and internally displaced persons from the occupied territories and individuals who 
studied at institutions which were liquidated or ceased educational activities. The Center also 
conducts recognition of higher education received on the occupied territories.

In 2013 the Center provided the following documents with regard to recognition:

●	 Recognition of foreign education – 7,345;

●	 Recognition of education received on occupied territories – 12;

●	 Recognition of education received at institutions which were liquidated or ceased 
their activity – 85;

●	 Recognition of education obtained at licensed HEIs – 80;

●	 Recognition of education received by refugees or internally displaced persons – 12;

●	 Information requests concerning the status of foreign educational institutions– 879.

In 2013, commensurate with the amendment5 introduced in the Procedure of Recognition 
(Order # 98/N), it was defined that the Center provides preliminary consent for recognition for 
a period of two years in cases of memorandums/exchange programs being agreed between 
Georgian and Foreign HEIs. This consent is issued if the recognition procedure   provided by 
the memorandum is compatible with foreign legislation regulating the recognition of foreign 
education. As a result of the above-mentioned amendment the recognition procedure for 
individuals who have received education in exchange programs abroad, and within the exchange 
program, has been simplified: such individuals will not be expected to make additional payment for 
recognition, and the procedure of credit recognition will become more flexible, with less time being 
needed to process the paperwork.

7.2 Validation of Authenticity of educational documents
 The Center conducts the validation of the authenticity of educational documents issued in 

Georgia, namely, the Center establishes the fact of issuance of respective qualification documents 
and certificates confirming the passing of educational programmes, either partially or fully, and 
their compliance with the requirements of acting Georgian legislation. In 2013 the Centre reviewed 
1,731 applications for the validation of authenticity of educational documents, validating only 
1,130 documents.

7.3 legalization and Apostillization of educational documents
The Center conducts the validation of authenticity of educational documents issued in 

Georgia through legalization and endorsement with an apostille seal. Legalization of educational 
documents and apostilles are used for documents issued in Georgia which will then be used in 
foreign countries.

In 2013 the Center received 4,931 applications for legalization and apostillization of official 
educational documents intended for the use in 73 countries. The largest part of these documents 
was intended to be used in the Federal Republic of Germany and the United States of America 
(Diagram 4). 

5  Order N 139/N of the Minister of Education and Science of Georgia, dated September 18, 2013.

RePoRt foR 2013
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8. Accessibility of Vocational education and Quality 
enhancement Program

Within the 2013-2020 strategy6 of the vocational educational and training system of Georgia 
the Center has been implementing a subprogram on the accessibility of the Vocational Education 
and Quality Enhancement Program since September 18, 2013; this envisages the development 
of the VET qualifications system. This “VET Qualifications System Development” subprogram 
aims to improve the quality and relevance of the VET programmes through the adoption of the 
labour market-oriented methodologies. In order to achieve the above goal the aforementioned 
subprogram incorporates the following:

●	 Development of institutional components for the elaboration of vocational 
standards and VET programmes;

●	 Updating of the standards for 50 professions through DACUM methodology7;

●	 Coordination of the development processes of modular educational programmes.

DACUM is a methodology for developing educational programmes on the basis of 
functional analysis of a particular occupation/profession’s skill set. This functional analysis identifies 
occupation-related responsibilities and tasks and the knowledge and skills, instruments/tools 
and behavioral standards necessary to perform these tasks. This will result in the development of 
occupational standards that will determine individual competencies for performing practical tasks 
and the skills and knowledge required by a qualified person in that profession.

Within the framework of the project:

●	 Occupational standarts and their respective descriptions for specific professions has 
been drawn up, utilizing consultation between the Center and nearly 500 large, medium and small 
organizations for the purposes of updating professional standards;

6 National VET Strategy 2013-2020 http://mes.gov.ge/content.php?id=213&lang=geo  
7 DACUM (Developing a Curriculum).

RePoRt foR 2013
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WorldSkills International
fotoze: uCa RviniaSvili

●	 Approximately 500 individuals have been trained  in DACUM methodology and 
modular curriculum development;

●	 Occupations have been analysed in accordance with the DACUM methodology  and 
DACUM diagrams have been developed and validated;

●	 50 updated and improved occupational standards have been drafted.

This project will continue in 2014-2015.

WorldSkills Georgia. In order to promote vocational education and quality enhancement, 
and approximate the education received in Georgia with eu standards, the WorldSkills Georgia 
project has been founded, on the initiative of the Center, with financial assistance fromthe German 
Society for International Cooperation (GIZ). WorldSkills Georgia is a joint project run by the Ministry 
of Education and Science of Georgia and the National Center for Educational Quality Enhancement.

 
The first national WorldSkills Georgia competition was 
held on 16-17 February 2013 with the aim of identifying 
the best representatives of three professions – welder, 
web designer and cook. The winners of the national 
competition participated in the 42nd WorldSkills 
International Competition held on 2-7 July, 2013 in 
Leipzig, Germany. A Georgian team member, web 
designer ucha Gviniashvili, received 2 medals for 
successful participation.

At the WorldSkills General Assembly meeting the 
National Center for Educational Quality Enhancement 
under the Ministry of Education and Science of Georgia 
was granted a Certificate of Membership of the WorldSkills International.

9. internationalisation
Georgia expressed a desire to become a contributing member of the European common 

education area by joining the Bologna Process in 2005. The Bologna Follow-up Group (BFUG) is 
the main structure for the continued development of the Bologna Process. This group monitors the 
implementation of the main tasks and outcomes of the Bologna Process by member states.

The BFUG is composed of representatives of member states of the Bologna Process and the 
European Commission. Its Chair rotates every six months amongst both EU and non-EU countries. 
from July to december, 2013 Georgia and the Republic of lithuania co-chaired BfuG. Co-
Chair countries coordinate the activities of the Bologna Follow-up Group Council.

A regular meeting of the BFUG council, organized by the Ministry of Education and 
Science of Georgia and the National Center for Educational Quality Enhancement, was held at 
Ivane Javakhishvili Tbilisi State University on September 16-17. On November 7-8 the Center as 
the representative of Georgia, co-chaired the BFUG meeting held in Vilnius, Lithuania together 
with Lithuania itself. The revision of quality assurance standards in Europe was amongst the most 
important issues discussed. Georgia became a member of the Working Group on Structural 
Reforms and the Center’s representative participated in the BFUG meeting held in Ghent, Belgium. 
Furthermore, the Center’s representative took part in the meeting held on December 11-12, 2013 in 

RePoRt foR 2013
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Conference “European Vision of Quality Assurance in 
Education”
On the picture (from the left): A. Maisuradze, G. 
Sharvashidze, E. Jibladze, L. Bakradze

Trakošćan, Croatia, which focused on “The Role of National Qualifications Frameworks and Quality 
Assurance in Recognition of Education”.

The National Center for educational Quality 
enhancement, within Georgia’s co-chairmanship of 
BFUG, also hosted a conference entitled “european 
Vision of Quality Assurance in education” at the 
Sheraton metechi Palace hotel on december 20, 
2013. this conference aimed to further promote the 
requirements of the Bologna Process and ensure the 
approximation of the Georgian higher education 
system with the european education area. The 
following priorities for 2014 were emphasized during the 
conference: Revision of Quality Assurance standards and 
improvement of the National Qualifications Framework. 
Representatives of nearly 50 HEIs, non-governmental 
organizations and international organizations working 

on educational issues attended the conference.

9.1 european Association for Quality Assurance in higher education 
- eNQA

the european Association for Quality Assurance in higher 
Education (ENQA) granted affiliate status to the National Center 
for educational Quality enhancement on october 28, 2013. In 
order to become a Full Member of ENQA the Center will lay essential 
foundations for its future work, as it better facilitates the conformity  
of Georgian quality assurance standards in education with those of 
the European Union and improves internal and external mechanisms 

for quality enhancement in education in Georgia. ENQA membership will also increase the level of 
trust and confidence in the Georgian education system at international level.

9.2 european Network for Academic Recognition (eNiC-NARiC)
In 2006 Georgia became part of the international educational network ENIC-NARIC. Since 

2010 the Center has been the representative of ENIC-NARIC in Georgia.

Since 2012 Georgia has been involved in the implementation of the project entitled “ENIC 
Capacity Building” initiated by the UK; this aims to identify and improve best practice in academic 
recognition and the assessment of credentials by focusing on learning outcomes when evaluating 
foreign credentials and share information relating to education systems as well as qualifications. 
Representatives of UK NARIC, and those of the ENICs from Azerbaijan and Armenia, conducted 
a working visit to the Center in May, 2013. Within the framework of the “ENIC Capacity Building” 
project a concluding meeting was held.

9.3 Project mAhAtmA - master in higher education management
Since 2012 the Center has been involved in the MAHATMA - Master in Higher Education 

Management – project implemented within the framework of the TEMPUS programme. The 
project aims to promote Master’s programme in Higher Education Management in Georgian and 
Armenian partner universities. Apart from the Center, Georgian Partners of the project include Ivane 
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Javakhishvili Tbilisi State University, Ilia State University, Akaki Tsereteli State University, Batumi State 
University, Black Sea International University and the Ministry of Education and Science of Georgia. 
Within the framework of the aforementioned project Akaki Tsereteli State University has already 
prepared a Master’s program on “Leadership and Management in Higher Education” which was 
granted accreditation in October, 2013. Other partner universities have updated existing modules 
of programmes which were already in place.

MAHATMA is a three-year project expected to be completed in September 2015.

9.4 Promoting internationalisation and Comparability of Quality 
Assurance in higher education (PiCQA)

From July, 2010 the project “Promoting Internationalization and Comparability of 
Quality Assurance in Higher Education” was conducted under the European Union’s programme 
TEMPUS. The project aimed to enhance the Quality Assurance model in Armenia and Georgia and 
approximate it with EU standards. Georgia, together with Armenia and Germany, was involved 
as a coordinator country in this three-year project. Partner countries included France, Spain and 
Holland. In Georgia the project was coordinated by the National Center for Educational Quality 
Enhancement.

In 2013 training sessions were held in Germany and Spain for employees of HEIs as well 
as the Center itself. These focused on internal quality assurance systems. The Center’s employees 
also participated in the accreditation visit conducted by ASIIN – one of the German accreditation 
agencies – held at the University of Würzburg, and attended an accreditation council session.

In order to analyse the outcomes of the amendments to the Accreditation Statute a survey 
questionnaire on educational quality assurance was prepared and distributed amongst students, 
administrations, academic personnel of HEIs and employers. Survey questionnaire results were then 
analysed8. A training module for experts on external quality assurance was also prepared within the 
framework of this project.

On October 9-11, 2013, a two-day Final Conference of PICQA was held in Yerevan Armenia. 
The project ended in April 2014. 

9.5 Quality enhancement and Capacity Building Support 
Programme in Vet Sector of Georgia

In November, 2012 the Center began implementing the EU-funded project titled “Quality 
Enhancement and Capacity Building Support Programme in the VET Sector of Georgia”. The project 
aims at supporting the ongoing reforms in the VET field, and particularly promoting vocational 
standards and modular educational programmes for VET, enhancing the quality of vocational 
education, drafting a methodology for composing student surveys and increasing access to 
vocational education for, and facilitating employment of, socially vulnerable and other marginalised 
groups. 

This project ended with the concluding conference held on November 21, 2013.

Within the framework of the project:

 A new VET strategy for 2013-2020 was developed; 

●	 Vocational standards in fifteen areas were revised in accordance with the European 
DACUM methodology;

8 Stakeholder Survey Analysis on Quality Assurance Process in Georgia http://www.picqa.org/en
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●	 A concept paper on the transition to modular programmes and additional materials 
were developed;

●	 Guidelines and manuals were drafted.

The above-mentioned materials and experience will be applied when implementing the 
Accessibility of Vocational Education and Quality Enhancement Program.

10. financial Statement 
The Center is funded from the following sources: targeted funds allocated from the state 

budget of Georgia, fees for services provided by the Center and other revenues, allowed under 
Georgian legislation. The Center is accountable for the appropriate spending of budget funds, and 
has a completed balance and account with the Treasury. 

National Center for Educational Quality Enhancement  
Budget for 2013

 2013 Factual Expenditures 
Title Total 

Budget
State Budget 

Funds
Other (own) revenues 

allowed by the legislation
Opening Balance 2,706,343.8 0.0 2,706,343.8

Inflows 3,344,578.9 1,612,157.8 1,732,421.0

Revenues 3,225,969.9 1,612,157.8 1,613,812.0

Budget funds 1,612,157.8 1,612,157.8  

Accrued income 1,613,812.0  1,613,812.0

Grants 0.0   

Other revenues 0.0   

Decrease in non-financial 
assets

0.0   

Decrease in financial assets 35,820.0  35,820.0

Increase in liabilities 82,789.0  82,789.0

Outflows 3,231,035.8 1,612,157.8 1,618,878.0

Expenses 3,129,472.2 1,610,878.6 1,518,593.5

Labor Remuneration 1,092,967.3 873,301.3 219,666.0

Goods and services 1,705,061.9 732,600.2 972,461.7

Interest 0.0   

Subsidies 0.0   

Grants 1,785.4  1,785.4

Social care 17,640.0  17,640.0

Other expenditures 312,017.6 4,977.2 307,040.4

Increase in non-financial assets 21,817.7 1,279.2 20,538.5

Increase in financial assets 0.0   

Decrease in liabilities 79,746.0  79,746.0

Changes in balance 113,543.0 0.0 113,543.0

Closing Balance 2,819,886.8 0.0 2,819,886.8
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1. Changes in Center’s Scope of Activities and 
management

Since 2010 changes have been introduced in the Center’s scope of activities and its 
management. Initially the Center was assigned functions that were not directly related to quality 
assurance in education. These functions were subsequently withdrawn from it, by decision of the 
Minister of Education and Science of Georgia. 

The aforementioned changes applied to the following:

1. Pursuant to Order # 17/N, dated February 18, 2011, the Center was assigned the 
function of rendering legal support to general educational institutions. Pursuant 
to Order # 46, dated April 12, 2013, this function was withdrawn and assigned to 
educational resource centers. 

2. Pursuant to Order # 156/N, dated September 16, 2011, the Center was assigned 
to   conduct national and international assessment of the student performance. 
Pursuant to Order # 146/N, dated July 27, 2012, this function was withdrawn and 
given to the National Examinations Center.

3. Pursuant to Order # 220/N, dated December 29, 2011, the Center was assigned 
an additional function of determining the compatibility of school textbooks with 
the National Curriculum, their assessment and the granting of approval to them.  
Pursuant to Order # 59/N, dated May 31, 2013, this function was also withdrawn. It 
is now fulfilled by the Ministry of Education and Science of Georgia, namely, by its 
Textbook Approval Division. 

4. Checking documents – forms of strict accounting for error was also among the 
Center’s functions. Pursuant to Order # 59/N (2013), the Center now checks only 
state educational documents with regard to the correct use of language. 

The decrease in the number of the Center’s functions reflects international experience and 
recommendations and ensures that the Center’s activities focus on promoting quality enhancement 
mechanisms in education. 

As for the changes introduced in the management field, although the Center is 
independent in its activities, commensurate with its Statute, it is essential to consider the level of 
its autonomy. Pursuant to Resolution # 115 of the Government of Georgia, issued on March 11, 
2011, changes were introduced in the Statute of the Ministry of Education and Science of Georgia 
(Article 31, Paragraph 7) which led to the decision being made to appoint the First Deputy Minister, 
or one of the Deputy Ministers, ex-officio Director of LEPL – National Center for Educational Quality 
Enhancement. The aforementioned amendment remained in force until publication of Resolution 
# 456 of the Government of Georgia on November 28, 2012, which removed this paragraph from 
the Statute. Currently, the Center’s director is appointed by the Minister of Education and Science 
of Georgia in agreement with the Prime Minister of Georgia9. This change confirms the Center’s 
independent nature. 

9 Law of Georgia on Educational Quality Enhancement, Paragraph 2 of Article 4.
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2. external mechanisms for education Quality 
enhancement 

2.1 Authorisation of educational institutions 
On September 1, 2010 under the Law of Georgia on Educational Quality Enhancement, 

authorisation - a new procedure for obtaining status of an educational institution - entered into force. 
Authorisation of educational institutions is one of the external mechanisms of educational quality 
assurance, which have replaced the previous institutional accreditation. Before 2010 institutional 
accreditation was mandatory only for heis, however, authorisation covers all three levels of 
education and has become mandatory for general education (private), vocational and heis. 

Authorisation aims at ensuring compliance with the standards essential when conducting 
activities which will lead to the issuance of a document approving the education provided by that 
institution as recognized by the State.

In order to be granted authorisation educational institutions must comply with set 
standards in the following areas:

1. Educational programmes
2. Material resources
3. Human resources
Upon compliance with these standards, an educational institution is granted authorisation 

for a period of 5 years; educational institutions submit annual self-assessment reports for the 
purposes of continuous monitoring of education quality. 

Since 2010 the authorisation procedure has been conducted in the various stages shown in 
diagram 5.

ANAlitiCAl ReVieW 2011-2013
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The requirement for authorisation has had an effect on the number of private general 
education institutions in the country. There was a 40 % decrease in the number of such schools 
in 2010-2011 because they failed to comply with the authorisation standards and, therefore, their 
authorisation was cancelled.

In 2011 VET institutions decreased in number by 11%, but they had significantly increased 
(by 40%) by the end of 2012. The reason for this was the removal of vocational programmes 
from certain HEIs and their reformation as separate vocational institutions, or certain HEIs being 
transformed into community collages. Furthermore, new vocational and community colleges were 
established.

As indicated in the diagram, HEIs decreased in number from 71 to 57 in 2010-2011. There 
were three main reasons for this, namely, the cancellation of authorisation of certain HEIs, the 
merging of educational institutions through reorganization and the transformation of HEIs into 
community and vocational colleges. 

Thus far, over half, (48 out of 67) HEIs have undergone the authorisation process; the 
status of 14 HEIs is equalized to that of an authorised institution until the expiration11 of their 

10  Law of Georgia on General Education, Paragraph 6 of Article 59.
11 Law of Georgia on Higher Education, Paragraph 20 of Article 89.
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2.1.1 Changes in the Number of educational institutions
As of December, 2013, there are 67 higher and 91 VET institutions in Georgia. Among HEIs 

there are 28 universities, 27 teaching universities and 12 colleges, while VET institutions include 44 
community and 47 vocational colleges. As for general education institutions, there are currently 
2,332 schools throughout the country, among which 2,085 are public and 247 private. 

At this point authorisation is only a requirement for private schools10. Diagram 6 shows the 
changes in the number of educational institutions by year from the introduction of authorisation to 
the present. 
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2.1.2 making Authorisation decisions 
The Authorisation Councils of educational institutions are tasked with making decisions 

regarding the   granting, refusal or cancellation of an educational establishment’s authorisation. 

Diagram 7 shows the number of educational institutions granted or refused authorisation, 
and those which had their authorisation cancelled, in 2011, 2012 and 2013. Authorisation of four 
institutions of higher education, 41 vocational institutions and 166 private general education 
institutions was cancelled during 2011-2013. Since the institutional accreditation process begun 
in 2004 and it covered only HEIs, the decisions on the cancellation of authorisation (4.7%) for 
HEIs were provoked by the application of the new and improved authorisation processes in 2011-
2013, and proved relatively less in number than decisions on the cancellation of authorisation for 
vocational and general education institutions (25% and 21%, respectively).

12 Law of Georgia on Higher Education, Article 89 4
13 Law of Georgia on Vocational Education, Paragraph 2² of Article 40.
14 Order N 84/N of the Minister of Education and Science of Georgia, dated May 19, 2011.
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% Authorisation granted 67.1 34.1 91.7 34.6 78.7 62.5 75.8 81.3 60.0

% Authorisation refusal 17.4 5.8 8.3 14.1 21.3 25.0 15.2 18.8 35.0

% Authorisation cancelled 15.5 60.1 0.0 51.3 0.0 12.5 9.1 0.0 5.0

terms of institutional accreditation. The five Orthodox theological HEIs are regarded as having 
been authorised until January 1, 2015 and will therefore also be subject to authorisation under 
the procedure set out in Georgian legislation after that date12 (see appendix 2). A total of the 
remaining 33 VET institutions must undergo the authorisation process before September 1, 201413, 
in accordance with the Law of Georgia on Vocational Education. In addition, 21 private general 
education institutions which were licensed prior to July 21, 2010 are yet to be authorised but are 
considered as such.  They must apply to the Centre for authorisation before July 1, 2015, pursuant 
to the Order issued by the Minister of the Education and Science of Georgia14.
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The incidence of educational institutions, which had been refused authorisation or had 
their authorisation cancelled being granted authorisation after re-submission of application is 
notably high. This demonstrates that in many cases the educational institutions concerned had 
their authorisations cancelled were non-functional and lacking the resources necessary to eliminate 
their deficiencies and properly conduct academic programmes. The majority of institutions which 
were refused authorisation are still active, and are taking the necessary steps to eliminate their 
deficiencies and achieve positive results.

Diagram 9 shows the percentage of all authorisation decisions which were positive. The 
lowest indicator of awarding authorisation to private general education institutions was observed 
in 2012, while the vast majority (92%) of private schools which submitted applications were granted 
authorisation in 2013. Vocational and higher education institutions had the highest indicators of 
authorisation awards in 2012, while in 2013 this decreased for both types of educational institution.

ANAlitiCAl ReVieW 2011-2013

Decision schools (private) VeT institutions heis
Authorisation refusal 50 23 15

Authorisation granted after its refusal 27 14 2

 Authorisation cancelled 166 41 4

Authorisation granted after its cancellation 2 2 1

As for the data on the refusal to authorisation of educational institutions, 15 HEIs, 23 
vocational and 50 general education institutions were refused authorisation during 2011-2013. 
Diagram 8 shows that the majority of those general and vocational institutions that had been 
refused authorisation were granted authorisation after re-submission of application (54% da 61%, 
respectively). After re-submission of application, the indicator of obtaining authorisation following 
its cancellation is 1% and 5 % for general education institutions and vocational institutions, 
respectively. In case of HEIs, after re-submission of application the percentage of obtaining 
authorisation (25%) following its cancellation is higher than that of granting authorisation following 
the refusal to authorisation. However, since the cancellation of authorisation is rare in case of 
HEIs, a quantitative indicator should be taken into account. During 2011-2013, four HEIs had their 
authorisation cancelled, while only one out of those four was granted authorisation.
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2.1.3 Deficiencies Identified in Educational Institutions
An analysis of the Councils’ minutes identified the main deficiencies which led to the 

refusal or cancellation of authorisations. The most frequently identified (with regard to the levels of 
educational institutions and authorisation standards) are listed below:

 Among private general education institutions there were frequent breaches of 
standards with regard to material resources while the smallest number of deficiencies was identified 
in human resource standards. The breaches identified were:

educational Programmes:

●	 Desired outcomes for subjects and levels, and the lists of subjects themselves, did 
not comply with the requirements of the programme. 

●	 Schools lacked a defined set of components for their assessment systems for 
matters relevant to the National Curriculum;

●	 Subject Chairs had neither action plans nor policies and procedures;

●	 Syllabuses are incomplete;

●	 Schools lacked any general concept of providing an academic programme for 
special educational needs students. 

material Resources

●	 Schools did not have sufficient space in which to conduct academic processes, 
properly equipped laboratories, adapted environments for pupils with special educational needs, 
sufficient numbers of computers or library resources relevant to their study plans;

●	 Subject were not taught with the approved textbooks;

●	 School record books were not adequately filled out;

●	 Schools had no mechanisms in place to ensure workplace safety and first aid. 

human Resources 

●	 Schools didn’t have teachers with the relevant qualifications; (e.g. Georgian 

ANAlitiCAl ReVieW 2011-2013
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Language and literature was taught by a qualified journalist, art was taught by a teacher with a 
primary education qualification, etc).

The same frequency of violations was identified in almost every standard in Vet 
institutions, particularly:

educational Programmes 

●	 Institution had breached the student enrolment procedure (as there were no orders 
or contracts concerning student enrollment)

●	 Programme duration was not defined or lacked relevance to the number of credits 
envisaged by the vocational standard; 

●	 Vocational educational programmes, schedules, academic calendars and 
examination records were not properly approved under the relevant procedure;

●	 There was no correlation between the practical and theoretical parts of vocational 
programmes and no syllabuses for educational/practical training were incorporated or represented 
in the programmes;

material Resources 

●	 Schools did not have area sufficient for conducting the learning process, nor 
material and technical equipment relevant to the curriculum, nor the mandatory literature;

●	 The institution did not register the acts and written communications it issued.

human Resources

●	 The institution did not keep a record of its previous or current labour contracts;

●	 The institution didn’t have human resources with the relevant qualifications and the 
number of teachers was not sufficient for the implementation of its programmes.

At heis most deficiencies were identified within the educational programmes component.

educational Programmes

●	 Educational programmes, schedules and examination records were not approved 
under the relevant procedure;

●	 The qualifications indicated in the educational programmes were not compatible 
with the Qualifications framework and learning outcomes envisaged by the educational 
programmes are not in compliance with the competencies of the relevant level defined under the 
description of qualifications;

●	 Syllabuses were incomplete (i.e. did not include assessment methods);

●	 Descriptions of educational programmes were copied; identical  versions were found 
in several HEIs;

●	 Institutions had breached the student enrollment rules.

material Resources

●	 HEIs lacked areas sufficient for conducting the learning process, material and 
technical equipment relevant to the curriculum or the basic literature indicated in syllabuses;

●	 Infrastructures and interiors had become outdated. 

human Resources

ANAlitiCAl ReVieW 2011-2013
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●	 The transparency and equality of the competition for the selection of individuals for 
academic positions had been violated;

●	 The institution did not have a sufficient number of academic personnel;

●	 The institution did not have human resources with the relevant qualifications.

To summarise, the deficiencies identified in the educational institutions of all three levels 
were often similar for all of the three standards. The deficiencies were mainly focused on formal 
indicators, but this was expected as the definition of a standard requires the assessment of it on the 
basis of formal evidence and needs the enhancement of a content-related component. 

2.2 Analysis of Annual Authorisation Self-Assessment Reports 
Submitted by educational institutions

Every year, between May 1 and June 30, authorised educational institutions must submit 
annual self-assessment reports to the Centre, which reflect how all three authorisation standards 
are being met at their institutions. A quantitative and qualitative analysis of these authorisation 
self-assessment reports of higher and  VET institutions is here provided (covering 2011, 2012 and 
2013) for the purpose of assessing the enhancement of quality in education during the preceding 
three years and improving the form and quality of self-assessment reports themselves.

2.2.1 Analysis of Authorisation Self-Assessment Reports of higher 
education institutions15 

educational Programmes. Analyses revealed that at each step of higher education public 
universities provide 5 times more educational programmes than private universities (2013). The 
average number of educational programmes implemented in regional public universities in 2013 
exceeds the average number of educational programmes implemented by public universities in 
Tbilisi (Diagram 10). The main reason for this is that public art institutions are located in Tbilisi, 
which provide specific programmes in art only, and consequently the number of such programmes 
is low, affecting the average number of programmes provided by Tbilisi public Universities16. it 
is important that the regional universities offer as diverse programmes as the universities 
located in tbilisi, though it should be mentioned that there are universities in only three 
cities besides tbilisi (Telavi – 1, Kutaisi – 2, Batumi -1. See Appendix 3).

15  The criteria for the analysis of authorisation self-assessment reports of higher education institutions are as follows: 
•	 Educational programmes 

o Transparency of choice provided by educational programmes; 
o The number of provided educational programmes. 

•	 Academic personnel 
o Provision of educational programmes with academic resources of the relevant qualification; 
o Student-faculty ration

•	 An assessment system for the provision of an educational programme;
•	 Provision of an environment adapted to the needs of students with special educational need;
•	 Financing of scientific researches through the budget;
•	 Mechanisms for the efficient use and improvement of material resources in the strategic development plan. 
According to the aforementioned criteria, public and private universities and teaching universities, regional and Tbilisi higher education 
institutions have been compared to each other and the changes these institutions have undergone analysed (for 2011, 2012, and 2013). 

16 If we do not take into account the data from fine art institutions when defining  the average number of programmes provided by  
Tbilisi public universities, the numbers are almost the same (except for Masters programmes): Tbilisi: BA -39, MA-40, PhD-19, MEd - 2, 
regions BA-40, MA-31, PhD-19, MEd-2.
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The average number of Bachelors and one-cycle medical programmes implemented by 
the universities in Georgia has been relatively stable, and  not changed over the last  three years; 
however, the average number of masters (1.2 times) and doctoral programmes (2 times) 
decreased during 2011-2013 (diagram 10). This change resulted from the legislative amendment 
implemented in 2010, which introduced the accreditation of educational programmes and made 
accreditation mandatory prior to the implementation of doctoral and regulated educational 
programmes17.

17 Law of Georgia on Educational Quality Enhancement, Paragraph 3 of Article 17. 

On average public teaching universities provide 3 times more educational programmes 
than private teaching universities. The average number of programmes implemented at teaching 
universities during the last three years at each cycle of higher education has almost not changed 
(Diagram 11). It should be mentioned that there are no public teaching universities in Tbilisi. 
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HEIs have prospectuses of educational programmes and provide students with information 
about academic courses, which helps them to choose their course. Often in self-assessment reports 
the HEIs do not describe what their basis was for providing the “transparency of choice envisaged 
under the educational programme”, however, most often they list the programmes provided 
on webpages. Moreover, some universities and teaching universities have internal networks for 
managing their academic processes, which enable students to obtain detailed information about 
courses and choose subjects electronically. 

Academic Personnel. Georgian legislation defines the minimal requirements for the 
appointment of individuals to the positions of professor, associate professor, assistant professor 
and assistant18. In addition, universities may themselves introduce additional requirements.

The self-assessment reports demonstrated that when selecting academic personnel the 
HEIs do comply with the rules established under the law.  Furthermore, pursuant to the law, a 
competition for the selection of academic personnel is publicly announced in order to provide the 
educational programmes with academic personnel with the relevant qualifications; this promotes 
a competitive environment. Some HEIs have elaborated their own particular criteria for academic 

18 Law of Georgia on Higher Education, Article 35.

On average, colleges implement 3 Bachelors programmes, and this figure did not change in 
2011-2013 (there are no public colleges in Tbilisi). 

in general, public heis provide 4 times more educational programmes on average 
than private ones. This reflects the fact that private HEIs focus more on popular specialties 
than programme diversity.

The average number of Bachelor’s degree programmes at teaching universities is 
approximately twice as high as the average number of Master’s degree programmes, while at the 
universities this indicator is almost the same (Diagram 12). There is a clear distinction between the 
average numbers of Bachelor’s and Master’s programmes provided at universities and teaching 
universities. On average, universities provide approximately 3 times more Bachelor’s and 4 
times more Master’s programmes than teaching universities. The average number of Bachelor’s 
programmes provided at the teaching universities is approximately 3 times more than that 
provided by colleges.
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positions, for instance, participation in scientific research and grants projects, etc. The institutions 
have also defined phases for the selection of personnel such as: application, interview, public 
lecture. However, the number of institutions, which described similar processes in their self-
assessment reports is quite low (3). Activities conducted with regard to assistance in scientific and 
teaching activities and the development of academic personnel were hardly mentioned. Therefore, 
there is no clear picture of how the HEIs provide their educational programmes with competent 
and qualified academic personnel.

All HEIs comply with the student-faculty ration established by the authorisation standards19. 
Diagram 13 shows the changes in average student-faculty ration by year and educational 
institutions’ legal form.

Internal mechanisms for Quality Assurance in education. For the purposes of quality 
assurance and systemic assessment of teaching and scientific-research activities, the quality 
assurance services operating at HEIs apply various internal mechanisms of quality assurance. 
heis most often apply student surveys when assessing quality of education; these surveys 
enable the students to evaluate professors and programmes. A student survey is an important 
component of quality assurance and it also increases students’ involvement in university life. 

In their reports the majority of HEIs does not mention their responses to survey results 
or merely note that they will “elaborate recommendations”. Very few HEIs indicate in their self-
assessment reports that through analysing these survey results they determine the need for 
correcting programmes or activities which will enhance the qualifications of professors. Such quality 
enhancement consists of activities implemented for the removal of deficiencies and improvement 
of weaknesses.

Adapted environment for Students with Special educational Needs (SeN). It is 
problematic to create a proper environment for students with special educational needs at HEIs. 
Some HEIs have installed wheelchair ramps and adapted bathroom facilities and lifts, though 
only on some specific floors and blocks of buildings. Some of the HEIs have units of personnel 
who assist SEN students, or security personnel are assigned for this task. Creating an adapted 
environment for students with special educational needs has so far generally meant providing 
solutions for their mobility problems; assistance for some other groups with special educational 
needs has not been considered so far. 

19 Order of the Minister of Education and Science of Georgia №99/N, 1 October 2010, Article 11.
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Researches Conducted in higher educational institutions. Differences in the funding 
set aside for types of research between universities and teaching universities was revealed in the 
autorisation self-assessment reports. The basic activities funded under the budget allocated for 
research within universities were as follows: conducted scientific research, developing a scientific 
infrastructure, purchasing the resources required for the implementation of research activities, 
travel for scientific research, attending conferences and issuing and purchasing journals and 
publications. In general, teaching universities finance the following research activities from the 
budget allocated for the research: academic conferences, travel for scientific research of and the 
publication of scientific collections.

Because there is no specific indicator in the self-assessment form of how a budget for 
research activities should be expressed, the universities provide this data in different forms (for 
instance, amount of money, share of total budget or there is no specified quantitative data). There 
is also no indication of what is meant under research activities; therefore, different educational 
institutions consider different activities as research (e.g.: printing books, purchasing books, staging 
a performance (at fine arts institutions), training, publishing booklets and information leaflets, etc.). 

The most frequent approach is to quote the total amount for research expenses set out in 
the budget (including international grants), therefore, this was the data used during quantitative 
analysis (although clearly, due to the above-mentioned problems there are some errors in the data). 
According to this analysis, the average research budget of universities is nearly 63 times greater 
than the average research budget of teaching universities (diagram 14).
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There is also a significant difference between the average research budgets of public and 
private universities. The average research budget of public universities is nearly 10 times 
greater than the average research budget of private universities (diagram 15). One of the 
reasons for this is the integration of research institutes into the public universities and the addition 
of the budgets of research institutes to the research budgets of universities. It should also be noted 
that private universities mostly focus on teaching. 

library Resources. According to the authorisation self-assessment reports, the library 
resources of HEIs are appropriate for the literature requirements indicated in the course 
programmes. The majority of HEIs are involved in the World Wide Web (except two universities, six 
teaching universities and all the colleges). Most often Georgian universities use the international 
electronic library databases of EBSCO Host, Cambridge Journals and Royal Society Publishing. 
ivane Javakhishvili tbilisi State university and ilia State university are famous for their 
diversity of library databases (10 and more international library databases). 

Strategic development Plan. HEIs have short-term (1 year) and long-term (6 years) 
strategic development plans. However, the self-assessment reports often do not indicate the short-
term or long-term priorities of educational institutions. In addition, the difference between six-
year and one-year plans is not identified, which presumably means that HEIs elaborate strategic 
plans formally, rather than for practical purposes; therefore, this document is not generally used 
for managing university activities. Moreover, it is impossible to determine whether or not their 
performed activities are compatible with their strategic development plans.

Analysis of the authorisation self-assessment reports gives us the real picture of the HEIs, 
however, according to the qualitative features, it is difficult to determine the changes, which have 
taken place and progress made in the last three years. The reason of this is that often the answers 
to the questions in the authorisation reports are short and vague, and repeated throughout the 
2011, 2012 and 2013 reports.
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2.2.2 Analysis of Authorisation Self-Assessment Reports of Vet 
institutions 

For the analysis of the self-assessment reports of VET institutions, qualitative characteristics 
were basically used20. The experiences and materials regarding quality enhancement accumulated 
by VET institutions are rather limited compared to HEIs, and thus the analysis provided reveals only 
a rather general picture. 

educational Programmes. VET institutions have prospectuses which provide information 
about institutions, programmes, qualifications to be awarded, the objectives of the relevant 
educational programmes, learning outcomes, credits and assessment rules. In addition, fields of 
employment are often mentioned. The prospectuses of the majority of VET institutions are available 
on their web-pages. 

teachers. According to the authorisation self-assessment reports, educational programmes 
in VET institutions are delivered by teachers with the relevant qualifications. It should be mentioned 
that often VET institutions highlight that they prioritise employing teachers with practical 
experience in the fields they teach; this is very important for teaching vocational programmes and 
promoting the employment of graduates. However, the reports do not indicate how the teachers 
are attracted or selected (except that this process meets the requirements under the legislation21).   

internal mechanisms of Quality Assurance in education. For assessing educational 
processes similar student surveys are conducted (with regard to teachers and the learning process) 
in VET institutions similar to those in HEIs; however, again there is often no description of any 
follow-up to the survey results. Apart from student surveys, some VET institutions carry out 
employer surveys, which allow them to identify information about the qualifications required by 
employers, and the institutions try to deliver educational programmes taking into account these 
needs. 

material Resources. VET institutions have the basic resources necessary for the 
implementation of vocational programmes (space, desks, chairs, computers, etc.). However, 
practical and occupational experience programmes at the institutions are also very important. 
VET institutions only rarely describe that they provide the equipment or small enterprise settings 
required for practical training.

Adapted environment for Students with Special educational Needs (SeN). Almost all 
VET institutions have an adapted environment for students with special educational needs, which 
generally means they have created an environment enabling the unlimited movement of students. 
Also, a member of the regular staff is determined who will support a student in case of need. 
However, as in HEIs, provision of the relevant conditions for other groups with special educational 
needs, not merely those with mobility problems, has not been considered so far. 

20 The criteria for the analysis of authorisation self-assessment reports of vocational education institutions are as follows:
 • educational programmes;
 • teachers;
 • internal quality assurance mechanisms of education;
 • material resources;
 • adapted environments for students with special educational needs.

21 Law of Georgia on Vocational Education, Article 24.
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22 Law of Georgia on Educational Quality Enhancement, Paragraph 3 of Article 17.

ANAlitiCAl ReVieW 2011-2013

1.3 Accreditation of educational Programmes 

Unlike authorisation, accreditation establishes a higher benchmark according to which an 
educational programme’s quality is assessed. State grants for Bachelors and Masters programmes 
(higher education programmes) are issued on the basis of programme accreditation.

Accreditation is voluntary except for regulated, Georgian Language Preparation Education 
Programmes, liberal education, Georgian language (for foreigners) and PhD programmes22. 
Nevertheless, the experience of the past three years shows that programme accreditation 
is widespread (diagram 16), and this can mainly be explained by a financial motive. Diagram 
16 shows that the percentage of accredited programmes is higher at public HEIs than at private 
HEIs, however, the difference is small, being 4.5% on average for Bachelors and one-cycle medical 
programmes and 1% for Masters programmes.

Accreditation is granted based on meeting the following standards:

●	 Aim of educational programme, learning outcomes and programme’s compliance 
with achieving them;

●	 Teaching methodology and organisation, adequate assessment of mastery of 
programme;

●	 Students/pupils’ achievements and individual work undertaken with them;

●	 Provision of teaching resources;

●	 Opportunities for enhancing quality of teaching.

Since its adoption, the accreditation of educational programmes has been conducted by 
going through the following stages (diagram 17):

2.3
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* other - basic, secondary, minor programmes, Georgian language preparation educational programmes, Georgian 

language programmes, teacher training programme, teachers’ professional programmes.

23  Law of Georgia on Higher Education, Paragraph 7¹ of Article 88.

Pursuant to the data given in Diagram 18, almost 100% of educational programmes were 
granted accreditation in 2011 and 2012, while in 2013 the figure decreased to 80%.

As of December 31, 2013 1,532 higher education programmes were being provided 
at Georgian universities, among them 1,430 programmes which were accredited (or regarded 
as accredited) and 102 programmes which were not accredited. The number of accredited 
programmes is shown in the table according to higher education cycle and legal form of HEI.

2.3.1 making Accreditation-related decisions
From the commencement of programme accreditation (2011) until the end of 2013 the 

Accreditation Council granted accreditation to 1,424 programmes, while 62 programmes were 
refused. In addition, all programmes provided at HEIs whose institutional accreditation term has 
not yet expired were deemed accredited23. 
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Table 1. Number of accredited and non-accredited higher education programmes*

Cycle Bachelor’s 
Programmes

Master’s 
Programmes

Doctoral 
Programmes

One-cycle medical 
Programmes

Programme 
status

Legal form A
cc
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di
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ed N

on
-a
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cr

ed
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d
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-a
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d

A
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ed N
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-a

c-
cr
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ite

d

Public 412 18 348 37 165 0 15 0

Private 267 28 141 17 60 0 22 1

Total 679 46 489 54 225 0 37 1

Diagram 19 gives the data of granting accreditation by cycles of educational programmes. 
Most such decisions (802) were made in 2012. During the first year of accreditation the 
most decisions, in both number and percentage terms, were made with regard to Bachelors 
programmes, while in 2012 Masters programmes decisions predominated. the percentage of 
Doctoral programme accreditations was significant in 2012 and 2013. This was accounted 
for by both the mandatory accreditation of doctoral programmes and the amendment24 
introduced to the rule on awarding state grants in 2013. Under this, the state only finances 
accredited Bachelors programmes relevant to prioritised directions in HEIs, which deliver Doctoral 
programmes in those same directions. 

* The data does not include the educational programmes delivered by Orthodox Theological higher education institutions. Accredited 
programmes also mean those educational programmes delivered by HEIs operating within an institutional accreditation regime.
 
24 Order of the Minister of Education and Science of Georgia №79/N, dated June 24, 2013.
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To summarise, by means of authorisation and accreditation processes internal and external 
mechanisms for quality assurance have been developed in educational institutions. However, in 
the case of authorisation these standards are rather vague and thus educational institutions, are 
mainly focused on meeting the authorisation standards and procedures set down rather than 
enhancing the quality of education. As for accreditation, the experience of the past three years 
has been that this process, notwithstanding its voluntary character, is widespread. Thus, the 
accreditation concept is to be reviewed.  The experience of 2011 to 2013 will be applied when 
taking further decisions.  

 
3.    National Qualifications Framework

The National Qualifications Framework describes the qualifications obtainable in the 
Georgian educational system and their interconnection at national and international levels, and 
also includes a list of qualifications awarded in Georgia.

The function of the Framework is to quantify the qualifications in Georgia concerning 
which diplomas are issued. The National Qualifications Framework (NQF) has been developed 
according to the principles of the European Qualifications Framework (EQF), and therefore 
represents an important factor ensuring the recognition of qualifications awarded in Georgia 
elsewhere in the European education area. Consequently, the Centre’s mandate includes the 
addition, removal or changing of Framework qualifications in case of need. 

During the last three years 52 academic and 21 vocational qualifications have been added 
to the National Qualifications Framework. No changes were made in the National Qualifications 
Framework in 2011. 

Table 2. Changes in the National Qualifications Framework (2012-2013)
        Changes

Years
Academic qualifications Vocational qualifications 

Addition Changing Addition Changing
2012 31 7 17 0
2013 21 4 4 2

As of December 2013, the National Qualifications Framework includes 11 directions. The 
above Table shows the number of fields/specialties, sub-fields/specialisations and vocational 
specialisations falling within each direction.

Table 3. Directions indicated in the National Qualifications Framework 

№ Direction Field/specialty Sub-field/ 
specialisation

Vocational 
specialisation

1 Agricultural Sciences 6 25 43
2 Business administration 5 57 36
3 Education 2 11 3
4 Engineering 17 74 195
5 Sciences/Natural Sciences 8 71 13
6 Law 5 27 1
7 Social sciences 8 38 8
8 Fine Arts 7 43 63
9 Healthcare 7 26 13
10 Humanities 6 54 0
11 Interdisciplinary fields /Specialties 18 71 16
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The table shows that Engineering is the largest direction and the one which incorporates 
the largest number of vocational specialisations, while the smallest number of specialisations is in 
the direction of education. It should also be noted that Law has only one vocational specialisation 
and Humanities has no vocational specialisations

 
4. Student mobility

Based on data obtained from the Register of educational institutions the Centre oversees 
the student mobility procedure which regulates students’ movement from the one HEI to another. 
The mobility procedures are applied twice a year – in the Autumn and Spring semesters. 

The Centre checks the number of mobility vacancies announced by the institutions, within 
their established limits, and provides technical provision for the student registration process.

Diagram 20 demonstrates that more students participate in the Autumn mobility than in 
the Spring. In the 2013-2014 academic year 3 times more students participated in the Autumn 
mobility procedure, while in 2012-2013 academic year the figure was twice as many. In addition, 
based on 2011-2013 data, the number of vacancies announced by HEIs exceeded the number of 
applicants by two and 3.6 times during the Autumn and Spring mobility periods respectively.
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5. distribution of Students in higher education 
institutions of Georgia

The Register of Educational Institutions contains information about educational 
programmes, academic personnel and students enrolled in programmes. Educational institutions 
are responsible for entering the aforementioned information into the Register. 

Based on data of December, 2013, 146,604 students were registered at HEIs in Georgia, 
according to the Register of Educational Institutions; this figure included 116, 547 active students 
(79%) while the rest had suspended status. 

As is to be expected, the majority (83%) of students were taking Bachelors programmes, 
while the number of the students taking Masters and Doctoral programmes was almost equal 
(Diagram 21). 

Diagram 22 gives the percentages of students with active and suspended status25 by higher 
educational cycle. unlike Bachelors and one-cycle medical programmes, the percentage of 
students with suspended status in masters and doctoral programmes is distinctly high. This is 
especially true in Doctoral programmes, where active students are outnumbered by students with 
suspended status.

25 Suspension of student status means the relieving of students’ and their institution’s rights and responsibilities for not more than a peri-
od of 5 years. The basis for suspension may be academic leave, illness, study at a foreign education institution, unpaid financial liabilities 
or other circumstances envisaged by the institution’s regulations. (Order of the Minister of Education and Science of Georgia №10/N, 
dated February 4, 2012, Annex №1). 
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Diagram 23 demonstrates that regardless of the location and legal forms of HEIs the 
difference between the percentage distributions of students with active and suspended status is 
low, but the highest indicator of active students is in regional private HEIs (84%).

Seventy-three percent (73%) of students both active and suspended study at public HEIs. 
Eighty two percent (82%) of active students study at HEIs located in Tbilisi. This indicator coincides 
with that of the geographical distribution of the number of HEIs (see Appendix 3).

A student’s status is canceled five years after it is suspended.  Other grounds for 
status termination are defined by the Charter of the institution concerned (e. g. low academic 
performance, violation of university regulations, etc.). Diagram 24 gives the data on termination of 
student status. 
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In 2013, 41% (2012- 49%) of students had their status terminated due to poor academic 
performance.

6. Recognition of education
The Centre recognises education acquired abroad, including the recognition of both 

qualifications awarded abroad and study abroad. In addition, the Centre validates the fact of 
obtaining education by refugees and internally displaced persons and individuals who acquired 
their education at liquidated institutions or institutions whose educational activities have been 
terminated. Moreover, the Centre recognises higher education obtained on the occupied territories. 

In 2011-2013, the legislative framework and procedure for the recognition of education 
were improved, particularly:

For the purposes of improving and simplifying education recognition procedures 
amendments were introduced in 2011 into the Procedure of Validation of Georgian Educational 
Documents and Recognition of Foreign Education26. Under these, preparation of conditional 
documents on the recognition of education became possible prior to receiving information on the 
authenticity of the documents from foreign competent authorities. Pursuant to the amendments, 
if the application for the recognition of education includes confirmation of the validity of the 
educational documents by the person concerned a conditional decision will be issued, which is 
deemed annulled from the moment it was issued upon failure to verify an educational document 
issued by a foreign institution. The above amendment enabled the Centre to timely prepare 
documents on recognition for applicants in order to enable them to continue their studies at the 
relevant general educational, vocational or HEIs. 

Based on the Procedure for Submission and Review of the Documents Required by 
University Entrants/Graduate Student Candidates/Students Intending to Study in the HEIs of 
Georgia Without Passing the Unified National Exams/Unified Magistrate Exams,27  approved in 
2011, applicants apply to the Centre for the recognition of their education and request it to transfer 
their documents to the Ministry; they do not need to additionally visit the Ministry.

26 Order of the Minister of Education and Science of Georgia №64, dated May 4, 2011. 
27 Order of the Minister of Education and Science of Georgia №224/N, dated December 29, 2011.
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An amendment28 was introduced in the Procedure of Validation of Georgian Educational 
Documents and Recognition of Foreign Education in 2011 which enabled the issuing of an interim 
decision indicating the compatibility of learning outcomes attained during the study period with 
those of the relevant level of the National Qualifications Framework. This amendment made it 
possible for those intending to continue their studies at HEIs without passing Unified National 
Exams/Unified Magistrate Exams to be allowed to continue their studies prior to the preparation of 
the final document on recognition and before receiving a decision from the institution so as not to 
delay their studying process. 

Based on amendments introduced in the Procedure of Validation of Georgian Educational 
Documents and Recognition of Foreign Education on May 4, 2011, if an agreement is concluded 
between an educational institution and a foreign institution on the delivery of an exchange 
programme and/or mutual recognition of credits, the educational institution is obliged to 
obtain the Centre’s prior consent, which further provides a basis for the automatic recognition 
of vocational or higher education obtained during the period of study within this exchange 
programme abroad. 

In 2013, as a result of an amendment29 to the Procedure of Recognition, it was specified that 
the Centre issues prior consent on recognition of education for a period of two  years in the case of 
exchange programmes/memorandums between Georgian and foreign HEIs. This consent is issued 
if the procedure of recognition of education indicated in the aforementioned memorandum is 
compatible with the legislation regulating the recognition of foreign education. After introduction 
of the aforementioned amendment, procedures for the recognition of education were simplified for 
individuals who have obtained education abroad within the framework of an exchange programme: 
these individuals will not need to pay an additional amount for recognition, and the procedure for 
recognition of their credits will become more flexible and faster. 

Priorities for 2014
In 2014 the Centre intends to address the following four basic priorities: 

●	 The improvement of external mechanisms of quality assurance in education and the 
shaping of an outcome-oriented system of authorisation and accreditation;

●	 The improvement of the National Qualifications Framework and the commencement 
of the self-certification process for its compatibility with the European Qualifications 
Framework;

●	 The promotion of the internationalisation of the Georgian education system and its 
integration into ENQA;

●	 The improvement of the services rendered by the Centre.

28 Order of the Minister of Education and Science of Georgia №221/N, dated December 29, 2011.
29  Law of Georgia on Information Security, Paragraph 1 of Article 4.

ANAlitiCAl ReVieW 2011-2013



49

Appendix 1. 
Qualifications amended and added to the National Qualifications Framework 

during 2013 (blue font indicates amended qualifications).

# direction field /specialty Subfield /specialisation Vocational 
specialisation

1 Agricultural 
Sciences

Forest Science

2 Business 
administration

Sustainable management of 
forest resources 

3 Education Special education
4 Engineering •	 Web-specialist

•	 Computer graphic-
animator
•	 Computer engineer
•	 Network  and 
computer systems 
administrator

5 Sciences/Natural 
Sciences

Biology/life 
Sciences/applied 
sciences 

•	 Biotechnologies

•	 Genetics

•	 Food products 
science

6 Law •	 Law Enforcement
7 Social sciences
8 Fine Arts Motion graphics
9 Healthcare •	 Social psychiatry

Psychotraumatology
10 Humanities
11 Interdisciplinary 

fields /Specialties
•	 Archeology
•	 Paleobiology/ 

Paleoanthropology 
•	 Statistics
•	 Orthodox 

theological Science

•	 Church architecture
•	 Christian arts theory 
and history
•	 Icon painting
•	 Restoration of 
machine icon painting 
•	 Restoration of 
monumental icon 
painting 
•	 Church music
•	 Church musicology
•	 Christian psychology 
•	 Christian philosophy 
•	 Marine studies 

•	 deck 
rating seafarer
•	 engine-
room rating 
seafarer
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Appendix 2. Authorised higher and Vet institutions

universities
1 LEPL – Akaki Tsereteli State University 11.07.11 

2 lePl –ivane Javakhishvili tbilisi State university 21.07.11

3 LEPL – Ilia State University 21.07.11

4 LEPL – Iakob Gogebashvili Telavi State University 04.08.11

5 LEPL – Batumi  Shota Rustaveli State University 04.08.11

6 LEPL – Tbilisi State Medical University 04.08.11

7 LEPL – Georgian Technical University 04.09.12

8 LEPL–Sokhumi State University 18.09.12

9 N(N)LE – Shota Rustaveli Theatre and Film Georgian State University 21.07.11

10 N(N)LE – Apolon Kutateladze Tbilisi State Academy of Arts 28.07.11

11 N(N)LE – Tbilisi Vano Sarajishvili State Conservatoire  04.08.11

12 N(N)LE – Georgian Institute of Public Affairs 31.07.12

13 N(N)LE – Georgian Agrarian University 26.03.13

14 N(N)LE – St. Andrew the First-Called Georgian University of Georgian Patriarchate 10.10.13

15 N(N)LE – New Vision University 10.10.13

16 LTD - International Black Sea University 21.06.11

17 LTD - David Aghmashenebeli University of Georgia 11.07.11

18 LTD - Kutaisi University 21.07.11

19 LTD - Free  University of Tbilisi 28.07.11

20 LTD - David Tvildiani Medical University 28.07.11

21 LTD - Grigol Robakidze  University 25.08.11

22 LTD - Caucasus International  University 18.09.12

teaching  universities

24 LEPL – Teaching University – Batumi State Maritime Academy 28.07.11

25 LEPL – David Aghmashenebeli National Defence Academy of Georgia 08.09.11

26 LEPL – Shota Meskhia State Teaching University of Zugdidi 21.08.12

27 LEPL – Batumi Teaching University of Arts 01.08.13

28  N(N)LE – Saint King Tamar Teaching University of Georgian Patriarchate 16.12.10

29 N(N)LE – Tbel Abuserisdze University 04.09.12

30 LTD - European Teaching University 21.01.11

31 LTD - Sukhishvili Teaching University 28.07.11

32 LTD - Petre Shotadze Tbilisi Medical Academy 12.08.11

33 LTD - Teaching University “RVALI” 12.08.11

34 LTD - Tbilisi Medical Teaching University “Hippocrates” 25.08.11

LTD - Teaching University European Academy 03.11.11 

35 LTD - Tbilisi Teaching University “Gorgasali” 24.10.12

36 LTD - Higher Education Institution “Georgia” 12.07.12

Authorised heis
 (newly-founded institutions are highlighted in green) 

Authorisation 
granting date
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37 LTD - Tbilisi Open Teaching University 12.07.12

38 LTD - East European Teaching University 12.07.12

39 LTD - Tbilisi Teaching University 21.08.12

40 LTD - Guram Tavartkiladze Teaching University 01.08.13

41 LTD - Batumi Navigation Teaching University 15.02.13

42 LTD - Tbilisi Humanitarian Teaching University 10.10.13

Colleges

43 N(N)LE - Ilia Chavchavadze International Scientific-Cultural-Educational Union “Sazogadoeba 
Tsodna” 14.08.12

44 LTD - Georgian-European Academy 01.08.13

45 LTD - Tbilisi Academy of Business and Management 01.08.13

46 LTD –Higher Education Institution Education Academy 01.08.13

47 LTD –New Higher Education Institute 10.10.13 

48 LTD - Georgian Business Academy SBA 12.12.13

higher education institutions whose status is equalised 
to that of the authorised institutions universities deadline

universities

1 N(N)LE – Tbilisi Theological Academy and Seminary of Apostolic Autocephalous Orthodox 
Church of Georgia 01.01.15

2 LTD - IB Euro-Caucasian University 05.01.14
3 LTD - University of Georgia 30.11.14
4 LTD - Caucasus University 30.11.14
5 LTD - Georgian-American University 30.11.14
6 LTD - Aviation University of Georgia 29.07.15

teaching universities

7 LEPL – Samtskhe-Javakheti Teaching University 26.02.14
8 LEPL  – Gori Teaching University 08.12.14
9 LTD - Teaching University “GEOMEDI” 17.12.14

10 N(N)LE-Orthodox Divinity Higher Educational Institution - Giorgi Mtatsmindeli Higher 
School of Chant” 01.01.15

11 N(N)LE – Orthodox Divinity Higher Educational Institution - Gelati Theological Academy 
and  Seminary of  Apostolic Autocephalous Orthodox Church of Georgia 01.01.15

12 LTD - Sulkhan-Saba Orbeliani Teaching University 24.12.14
13 LTD - Georgian National University “SEU” 24.12.14

14 Foreign Enterprise Branch - American University for Humanities Tbilisi Campus 26.08.15

Colleges

15 LEPL – Kutaisi Music College

16 N(N)LE – St. Maximus the Confessor Tsageri  Theological Seminary 01.01.15

17 N(N)LE – Orthodox Divinity Higher Educational Institution – Kvareli St. Abibo Nekreseli 
Theological Seminary  01.01.15

18 LTD - Rustavi Academy of Higher Education 21.12.14

19 LTD - Maritime Training Center “Anri” 01.04.15
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AuthoRiSed Vet iNStitutioNS Date of granting of 
authorisation

Community Colleges

1 LEPL – Community College “Akhali Talgha” 01.12.11

2 LEPL – Community College “Aisi” 01.12.11

3 LEPL – Community College “bIberia” 13.12.12

4 LEPL – Gori Sulkhan Tsintsadze Music Community College 22.12.12

5 LEPL – Education Management Information System 10.05.12

6 LEPL – Community College “Gldani Vocational Training Centre” 13.09.13

7 N(N)LE – Akhaltsikhe Community College 03.11.11

8 N(N)LE – Georgian Patriarchate Community College of Decorative Gardening 13.12.11

9  LTD - “Profunite” 25.01.11

10 LTD - “Orientiri” 06.06.11

11 LTD - Quality Control Community College 28.06.11

12 LTD - Shida Kartli Vocational College 28.06.11

13 LTD - International Community College 11.07.11

14 LTD - Tbilisi Nodar Dumbadze Community College – Academy of Humanities 11.07.11

15 LTD - Kutaisi Medical School 11.07.11

16 LTD - Community College “Georgia” 25.07.11

17 LTD - Community College – Academy of Art and Science 28.07.11

18 LTD - Community College “Panacea” 04.08.11

19 LTD - Kutaisi Community College  04.08.11

20 LTD - St. Ilia Martali Tbilisi Community College  08.09.11

21 LTD - Georgian Auto-Road College  28.09.11

22 LTD - Multiprofile Community College  “Medic-Forte” 13.10.11

23 LTD - Agribusiness and Agroecology Community College  03.11.11

24 LTD - Tbilisi Tourism Academy  13.12.11

25 LTD - Community College “Kolkha-11” 18.01.12

26 LTD - Community College  “Profesionali” 13.12.11

27 LTD - Community College  Tbilisi  Medical School № 1 01.03.12 

28 LTD - Sio  01.03.12 

29 LTD - Community College  “Etaloni” 13.03.12 

30 LTD - Community College  XXI Century 13.03.12 

31 Higher Education Institution “Sagandzuri” 10.05.12 

32 LTD - Interbusiness Academy 10.05.12 

33 LTD - College Gamma  10.05.12 

34 LTD - Community College  Ecology and Design 07.06.12 

35 LTD - Multiprofile  Community College  07.06.12 

36 LTD - College of Professional Innovations 12.07.12 

37 LTD - Community College  “Kavkasioni” 12.07.12 

38 LTD - Tbilisi Community College  “Garanti” 31.07.12 

39 LTD - Community College “ Aghmashenebeli“ 18.09.12

40 S LTD - okhumi Community College  18.09.12 

41 LTD - Community College  “Amagi” 09.11.12 

42 LTD - Community College  “Reu” 26.07.13

43 LTD - Marneuli Medical College  26.07.13

44 LTD - “Barakoni”  26.07.13

45 LTD - Multiprofile  Vocational Education Center “Imedi”  31.10.13 

VoCatioNal CollEgEs

46 N(N)LE St. Ekvtime Ghvtiskatsi Vocational Education College; 08.09.11

47 N(N)LE St. Caucasus Vocational College; 18.09.12
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48 LTD - E. Paton International Georgian and Ukrainian Scientific Technical Center of Welding and 
Allied Technologies –“INTERWELD” 29.12.10

49 LTD - Zedaetseri Agribusiness and Technology College 18.08.11

50 LTD - “Orientiri +” 10.11.11

51 LTD - “Lazare +” 23.02.12

52 LTD - Javakheti Vocational College 01.03.12

53 LTD - Ilia Chavchavadze Khashuri College 12.07.12

54 LTD - “Lazika” 31.07.12

55 LTD - Vocational College “Intelekti” 07.08.12

56 LTD - Third Medical & Tourism Academy 04.09.12

57 LTD - “ARSI” 04.10.12

58 LTD - “Panacea” 23.10.12

VoCAtioNAl ColleGeS, WhoSe StAtuS iS eQuAliSed to thAt 
of the AuthoRiSed iNStitutioNS, till SePtemBeR 2014 

1 LEPL - Vocational College "Black Sea"   

2 LEPL - Vocational College "Erkvani"

3 LEPL - Vocational College "Tetnuldi"

4 LEPL - Vocational College "Mermisi"

5 LEPL - Vocational College "Opizari"

6 LEPL - Vocational College "Pazisi"

7 LEPL - Vocational College "Modusi"

8 LEPL - Vocational College "Lakada"

9 LEPL - Vocational College "Spektri"

10  N(N)LE - Vocational College "Ikarosi" 

11 N(N)PL - Vocational College "Prestige"

12 N(N)PL - Vocational College "Horizonti"

13 N(N)LE - Mercy Centre of Transfiguration Nunnery

14 N(N)PL - Vocational College "Gantiadi"

15 LTD - "Ilia" - Ilia Chavchavadze Sagarajo Education Institution

16 LTD - "Also"

17 LTD - "Argo"

18 LTD - "Gurjaaani Multiprofile College +"

19 LTD - "Demetre-96"

20 LTD - "Vocational School of Future"

21 LTD - "Tskhum-Egrisi"

22 LTD - Akhaltsikhe Medical School 2009

23 LTD - Batumi Independent University

24 LTD - Batumi Multibranch Vocational College Midicine

25 LTD - Accountant Training Centre

26 LTD - Zugdidi Medical Vocational Education Centre

27 LTD - Tbilisi Balneology Resort –Scientific & Practical Centre of Balneology, Physiotherapy, Rehabilitation and Medical 
Tourism of Georgia

28 LTD - Irakli Pagava Academy "Dastakari"

29 LTD - Maritime Educational Training Centre "Ekvatori"

30 LTD - Georgian Zaza Panaskerteli Medical, Multibranch Vocational

31 LTD - Teaching University "Maski"

32 N(N)LE - "Adamiani da buneba"

33 LTD- Kutaisi Medical School
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Appendix 3. Geographic distribution of educational institutions

HEIs

Location

Universities Teaching Universities Colleges Total

Public Private Public Private Public Private Public/
Private

tbilisi 8 16 0 16 0 6 46
Region 3 1 6 6 1 4 21
Akhaltsikhe 0 0 1 0 0 0 1
Batumi 1 0 2 1 0 1 5
Gori 0 0 2 1 0 0 3
Zugdidi 0 0 1 1 0 0 2
Telavi 1 0 0 0 0 0 1
Rustavi 0 0 0 1 0 1 2
Kutaisi 1 1 0 1 1 0 4
Kvareli 0 0 0 0 0 1 1
Tsageri 0 0 0 0 0 1 1
Khulo 0 0 0 1 0 0 1

VET Institutions
       

   Location

Community Colleges Vocational Colleges

Public Private Public Private

Ambrolauri 2 25 2 14
Akhalkalaki 4 13 7 24
Akhaltsikhe 0 0 1 0
Batumi 0 0 0 1
Gori 0 1 1 1
Gurjaani 0 0 1 3
Zugdidi 1 1 0 3
Telavi 1 0 0 1
Marneuli 0 1 0 4
Mestia 0 0 0 2
Ozurgeti 0 1 0 0
Rustavi 0 0 1 0
Sagarejo 0 0 0 1
Samtredia 0 1 1 2
Sachkhere 0 0 0 1
Poti 0 0 0 1
Kobuleti 0 0 0 1
Poti 0 0 1 1
Kobuleti 1 0 0 0
Kutaisi 1 6 0 1
Tsqaltubo 0 1 0 0
Tsalenjikha 0 0 1 0
Chiatura 0 1 0 0
Khashuri 0 0 0 1

Private Schools

Tbilisi 120
Region 127
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